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PROPAGANDA

Defining the problem:

Human beings are by nature always trying to make sense of the world around them. They turn to parents, friends, religious leaders, peers, experts, teachers, and increasingly the media for this information. Such information is never neutral, and is full of value judgments. Even the most neutral seeming information has gone through a process of selection (what is important or less important to convey).

In the battle to convince people about what is important, irrelevant, irresponsible, desirable, acceptable, unacceptable, the "Truth", a threat to society, etc. it is important that young people realize that many so-called "facts" are actually opinions and not neutral, but value-laden. Some "facts" and "Truths" have a more devious character and are intended to purposely slant information to promote a certain (political) cause. These instances represent clear-cut cases of propaganda. However, there is a thin line between education, information and propaganda. Where that line needs to be drawn is something that young people need to think about given the abundance of information and propaganda in society. 

The basic tenet of the following module is that if young people become aware of how propaganda mechanisms function they will be more capable of recognizing propaganda and protecting themselves against it.

This module is based on the principles of "learning by doing" and is inspired by the learning methodology contained in Complex Instruction (developed at Stanford University). Teachers should be aware that negative emotions can be created at the beginning of this module. They should therefore be fairly well acquainted with the students in their classroom and feel comfortable talking about controversial issues.

Ideally this module follows a discussion in class about persuasion or the power of advertising.

Length of module: This module will take up to 6 or 7 classroom periods, depending on the amount of time a teacher wants to allow for groupwork. Given its length and focus, this is also a module that can be especially useful for an after school activity (for instance, in a human rights club).

Module objectives: to understand how propaganda works

to gain experience with groupwork.

to show students how conflicts can be created and solved.

Materials needed:

· Preferably at least one computer (for the classroom).

· General materials for creating posters, flags and logos

PART 1: A CONFLICT IS GENERATED

Step 1:

Teachers randomly divide the class into two groups. One group will assume the identity of Greatland and the other of Strongland. The groups are read the following description of events in the histories of Greatland and Strongland. These accounts are to be used loosely in the various tasks to follow later.

Long ago, before anyone can remember, there was a wandering tribe looking for a place to settle and create a village. After many years they found a rich and fertile valley they started to immediately build houses. Half claimed large plots of land and began to work the fields while half stayed in the village to develop the raw materials. The community grew this way for centuries. Eventually they began to use money and created schools, hospitals, markets, factories, and spent time developing a rich culture. The blue soil in the valleys turned the farmers fingernails blue and the city workers’ fingernails became yellow due to all the industry. 

The farmers generally wore white to keep themselves cool during their hard work while the city dwellers wore black due to their fashions. The farmers used a triangular logo to represent their connection with the mountains, while the city folk used a circle, which mirrored the shape of their city walls. Over the centuries, the two halves grew until there had to be a substantial government set up to control their complex infrastructure.

The city folk built the government headquarters in the main square, and named their country Greatland. There, everything for the land and city dwellers was regulated. Since it was located in the city, populated mostly by city folk, they ruled in favor of their own people. At least, this is how the people living in the valleys saw it. For whatever reason, the city people became richer and richer, and the valley inhabitants poorer and poorer.

The people in the valley eventually revolted and started an independence movement. This soon led to a revolution and 

secession – the valley people created their own country with its own flag, laws, taxes, etc. – it was named Strongland.

After several decades, the two countries stopped arguing and became strong trading partners. For a while both flourished. Then there were some bad years with little rain, crop failures and industry closings. Agriculture and industry suffered. Both sides blamed each other for these problems. 

New presidents on both sides tried to rally their citizens to understand that they themselves were not to blame for their problems, but that somebody else (the other country) was trying to take advantage of them. Their tone of voice was quite angry, and the threat of impending war was in the air. 

STEP 2: 
The teacher reads: I am now going to divide (separately for each group) you into subgroups to work more effectively. 

The teacher assigns the students to smaller groups, making sure that there is enough diversity per group. Both groups in the classroom (Stonglanders and Greatlanders) are divided by the teacher into three smaller sub-groups (4 to 6 to a sub-group). After the teacher discusses with the students what they think these subgroups might do in today’s world (do such institutions exist today, how do they function) each member of the sub-group is asked to volunteer for one or more following roles listed below (The teacher explains the roles and makes sure they are understood). 

The subgroups are:

1. The Media (responsible for the country’s television, newspapers, etc.)

2. The Ministry of Culture and Education (responsible for launching campaigns)

3. The President’s Cabinet (responsible for laws and governing)

Subgroup 1: The Media

1. Editor in Chief (role of facilitator)

2. Anchorperson (role of reporter)

3. Investigative Journalist (can be more than one person) (role of materials manager)

4. Government bureau director (role of messenger)

Subgroup 2: the Ministry of Culture and Education

1. Minister of Education (role of facilitator)

2. Press Director (role of reporter)

3. Research Director (can be more than one person) (role of materials manager)

4. Cultural Attaché (role of messenger)

Subgroup 3: The President’s Cabinet

1. President (role of facilitator)

2. Chief of staff (role of reporter)

3. Minister(s) of the Interior (can be more than one person) (role of materials manager)

4. Ambassador (role of messenger)

STEP 3: 
The roles mentioned above can be further explained as follows:

A. Facilitator: makes sure that everyone understands the instructions. Makes sure that all group members participate, calls the teacher if no one in the group knows the answer, makes sure that all members of the group get the help they need;

B. Reporter: organizes the group presentation for the class, discusses with the group what will be reported and how;

C. Materials Manager/Web Communicator: responsible for collecting whatever materials are necessary to complete the activity. Is responsible for all internet work, and email communication and research.

D. Messenger: Responsible for getting help and input from other sub-groups at designated times.

STEP 4

While conducting the following exercises remind the children to remember at all times the characteristics that make their country different than the neighboring country.

Completing these assignments will take several classroom periods. If a group finishes, they then move on to the next assignment. Try to ensure that each assignment is completed before moving on. 

Media Subgroup: Choose two of the following five assignments

Assignment 1: Write short positive biographical sketches of your country’s heroes. Contrast this with negative sketches of the other country’s heroes. 

Assignment 2: Design a poster (or more than one) that warns your citizens about the bad intentions of the neighboring country. Hang the posters on the wall.

Assignment 3: Create a three-five minute radio advertisement that unmasks the evil intentions of the neighboring country. Read it aloud.

Assignment 4: Conduct an interview with a political leader of your own country (what questions would you ask?). Write a journalistic article, based on this interview.

Assignment 5: Create the front page of a newspaper, invent a name for the newspaper and write two or three articles for the front page (include the interview in assignment 4).

Ministry of Culture and Education Subgroup: Choose two of the following four assignments

Assignment 1: Create a home page for a website that can serve to inform the public about the evil intentions of the neighboring country.

Assignment 2: Write a patriotic poem to the beat of your favorite music, which tells of your countries great achievements and how the other country is the enemy. Perform the poem.

Assignment 3: Write a short 10-minute drama piece that shows the bravery of your citizens and the cowardice of the citizens from the neighboring country. Perform this.

Assignment 4: Write a myth that explains how your country came into existence, despite the attempts of the neighboring country to stop this.

The President’s Cabinet Subgroup: Choose two of the following four assignments

Assignment 1: design a flag for your nation, which represents your country’s true spirit, and create a national song for your country. Also create little buttons that all of your citizens can wear (if there are partner schools only one school should do this; the other does assignment 4).

Assignment 2: Conduct a mock trial, in which members of the minority group in your country are on trial for spying.

Assignment 3: Write a campaign speech based on the need to attack the neighboring country. Read out the speech.

Assignment 4: Create a pledge that all citizens have to read out every morning in front of the flag. The pledge should contain positive commitment to your own country and abhorrence of the neighboring country (if there are partner schools only one school should do this; the other does assignment 1).

STEP 5
The results per sub-group need to be presented to the entire class. After all the assignments have been completed and presented,  the teacher discusses with each group separately their results, but also their feelings and thoughts. 

PART 2: RECONCILIATION

STEP 1

The teacher reads (to the entire group):

It has become clear that a war could start at any moment. Actually, both sides have nuclear weapons, and if they are used it would mean the death of all of your citizens. Therefore, it is essential that you find a way to co-exist and work together on a future that guarantees peace for generations to come. A special Joint Nations Council for Reconciliation (with members from both sides) has been created for this purpose. This committee has the task of improving relations between the two countries.

Smaller sub-groups are composed again, but differently. Each sub-group (again 4-6 to a sub-group, and again using the subgroups Media, Ministry of Culture and Education, Cabinet) now consists of two or three members from each country (thus the groups are mixed). The titles are largely the same, but reflect the committee status. In total there will be 6 groups (two parallel groups for the Media, two parallel groups for Culture and Education and two parallel groups for mediation).

1. Committee Media Subgroup

a. International Editor (facilitator)

b. Anchorperson (reporter)

c. Investigative Journalist (materials manager)

d. International Bureau Director (messenger)

2. Committee Cultural and Education Subgroup

a. International Education Coordinator (facilitator)

b. Press Director (reporter)

c. Research Director (materials manager)

d. Cultural Mediator (messenger)

3. Joint Nations Council of Mediation Subgroup

a. General Secretary (facilitator)

b. Press Attaché (reporter)

c. Chief Researcher (materials manager)

d. International Ambassador of Peace and Reconciliation (messenger)

The task is now to get these working groups to hammer out reconciliation expressions and strategies.

The same role assignments (facilitator, messenger, etc.) are made again (teacher – watch for conflict here), and the following assignments are tackled:

Media Subgroup: Choose two of the following four assignments

Assignment 1: Create a biographical sketch of a hero who is acceptable to both countries.

Assignment 2: Conduct an interview with a mediator (what questions would you ask). Write a journalistic article, based on the interview, to go on the front page of your newspaper

Assignment 3: Create a cartoon for kids with a superhuman character that saves the two countries from destroying each other.

Assignment 4. Interview two people from each of the other two subgroups. Devise questions that try to increase the public’s understanding of how the feelings towards each other are changing (if they are). What obstacles do they need to overcome to work together. Write a short article based on the interviews.

Culture and Education Subgroup: Choose two of the following five assignments

Assignment 1: Design a poster and a joint nations council flag that show how the two countries can get along in the future.

Assignment 2: Create a brand new curriculum for your age group that would encourage people to appreciate each other. What subjects would be taught? How would the minority students be treated and reflected in the curriculum? How would the school deal with problems such as the bullying of minority students?

Assignment 3: Create a “rap-song of harmony” between the two nations.

Assignment 4: Physically build a “sculpture of peace” with the bodies of all the students in your subgroup. Take a photo of it and put it on the website.

Assignment 5: Write a poem to your favorite music about the ideal society of the future, in which the two countries can live in peace.

Joint Nations Council Subgroup: Choose two of the following six assignments

Assignment 1: Create a Bill of Rights that can be used for both your countries – one that protects the rights of all citizens.

Assignment 2: Create a homepage for a “website of peace”.

Assignment 3: Create a document that details how the countries can prevent such a conflict from happening again.

Assignment 4: Devise a strategy for each country to get to know each other better.

Assignment 5: Design a youth center that promotes co-operation between the youth from both countries. What does it look like (draw), what kinds of activities take place, etc.

Assignment 6: Put the presidents, who brought the countries to the brink of ultimate destruction, on trial.

Upon completion the various results are again presented to the entire group. Discussion follows.

WRAP-UP

After the presentations the teacher needs to take a good amount of time (at least one classroom period) to discuss the overall exercise with the students, focusing on:

· How did they experience the exercise?

· Did they feel uncomfortable, and why?

· Have they learned something, and what?

· What is propaganda?

· When does it work?

· What makes it effective?

· How can it be countered (in broader terms)?

· How can we defend ourselves individually against propaganda?

Further Classroom Follow-up:

A. Conduct follow-up to the module above by having the students closely examine and analyze propaganda campaigns of the past and present. Some of this information will be available through books, but many are listed below. Also, the resource section of this website contains a few examples of propaganda. The large number of websites presently on the web is ideal to design groupwork for classrooms with more then one computer. Especially examining propaganda used by Nazi Germany during WWII will be useful follow-up exercise. 

Addresses with propaganda posters:

http://www.calvin.edu/academic/cas/gpa/
Website on German propaganda before and during WWII, and also on East German propaganda.

http://www.teleport.com/~kmchugh/punch/index.html
Website on British propaganda during 1914-1915

http://www.cobweb.nl/jmoonen/
More propaganda from that period

http://www.ushmm.org/olympics/zcd057.htm
Excellent site with Third Reich propaganda posters from Holocaust Memorial museum

http://www.openstore.com/posters/
http://www.si.edu/organiza/museums/nmah/ve/victory/vichome.htm
http://www.csumb.edu/students/ac/angelichchristia/world/capweb/gprop.htm
These three deal with US propaganda from WWII

http://www.stanford.edu/~gfreidin/courses/147/propart/propart.htm
Soviet propaganda

http://orpheus-1.ucsd.edu/speccoll/posters/table.html
Propaganda posters from the Spanish Civil War

http://anduin.eldar.org/~ben/scout/html/516.html
Propaganda posters from the Spanish Civil War and the Paris protests in 1968

http://web.arts.ubc.ca/history/ww2prop/prop.htm
Canadian propaganda from WW II

http://www.iisg.nl/exhibitions/chairman/cubintro.html
Cuban, Soviet and Chinese posters

http://dir.yahoo.com/Arts/Art_History/Thematic/Propaganda_and_Political_Art/
Contains many links to propaganda sites

http://carmen.artsci.washington.edu/propaganda/contents.htm
Propaganda techniques explained

http://www.uen.org/cgi-bin/websql/lessons/l4.hts?id=1330&core=4&course_num=6230&std=1
Propaganda defined

http://www.websteruniv.edu/~barrettb/riefenstahl2.htm
About the famous German propagandist Leni Riefenstahl

http://www.calvin.edu/academic/cas/gpa/stamps.htm
Propaganda postage stamps from Germany in  WW II

Given the experiences of the students with propaganda creation, they can now be asked to assess any or all of the following, as they go through the various materials listed above:

* Why is the material they have found propaganda?

* What are the basic ideas behind these campaigns, what are they trying to accomplish?

* What was/is the target audience of the propaganda (adults, children, workers, etc.)?

* Do they think the approach was successful? Why?

* How do education and propaganda differ from each other (show textbook passages that can be termed propaganda)?

* How do they think they could best counter the types of propaganda that they have found?

* How were the arts used as a weapon?

The methods used here should be similar to the ones discussed in parts one and two of the unit. Teachers should attempt to organise this part of the unit themselves. 
B. (For English speakers):

Go to the following website and follow the instructions:

http://www.uen.org/cgi-bin/websql/lessons/l4.hts?id=1330&core=4&course_num=6230&std=1
C. Go through that week's national and local newspapers in class to find what the most politically controversial issues of the week are in your country. Have the class vote which of the issues can best be defined in terms of 'for' and 'against' a certain issue. Divide the class randomly in two. Have each group research arguments in favor of the position they are given. To do this they need to re-examine the newspapers, but also to pull arguments from news resources on the world-wide web. Try as much as possible to get an outsiders opinion on the world wide web (for instance, from the media in another country).

D. Have the class reflect on the following question:

"When are education and propaganda the same? When are they different?" 

E. (For English speakers) For teachers who feel confident that their students are well-rounded critical thinkers, you can have the students explore the websites of Neo-Nazi organizations and explain what kind of propaganda they espouse. Go to the following web page to find some websites listed by a very interesting project called Think Quest:

http://library.advanced.org/12663/summary/neo.html
F. (For English speakers) Ask you students if they consider the following text to be propaganda? Why or why not? Would they write this way about their own country?

http://library.advanced.org/26786/en/introduction/intro.php3
